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Abstract
[bookmark: _Hlk182204257]This study explores the role of Early Childhood Education (PAUD) teachers in mentally and emotionally preparing children for the transition to elementary school. With a qualitative approach and case study design, the study identifies various challenges that children face, including anxiety, lack of confidence, and difficulty adapting, which can arise from a lack of adequate preparation. The findings suggest that inadequacy in preparation can degrade a child's social status and trigger behaviors of helplessness and cunning. Therefore, educators and parents must provide appropriate support to help children navigate this transition better. This research is expected to provide insights for developing more effective policies and practices supporting early childhood readiness in the new school environment.
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Introduction
[bookmark: _heading=h.30j0zll][bookmark: _Hlk182204713]The transition of children from PAUD to elementary school is a crucial period in the development of children's education[footnoteRef:1]. Early childhood mental and emotional preparation is essential for the transition to primary school. However, if this process is not done correctly, children can experience negative traits, such as excessive anxiety, lack of confidence, and difficulty adapting; in addition to that, children face challenges in adapting to new situations, resulting in negative experiences and stresses, such as 'separation anxiety' and 'school phobia.' Without adequate preparation, children may feel pressured to face new demands, worry about social interactions, and feel inadequate. These negative traits can hinder a child's learning experience and affect overall emotional development. Therefore, it is essential to understand the challenges in this preparation and find solutions so the child's transition can run more smoothly and positively. Transition is the process by which children move and adapt to a new learning environment; in addition to that, the transition is approached as a process of change over time[footnoteRef:2].  [1:  Siti Hanifah and Euis Kurniati, “Eksplorasi Peran Lingkungan Dalam Masa Transisi Pendidikan Anak Usia Dini Ke Sekolah Dasar,” Kiddo: Jurnal Pendidikan Islam Anak Usia Dini 5, no. 1 (2024): 130–42, https://doi.org/10.19105/kiddo.v5i1.11576; Tesya Cahyani Kusuma Kusuma and Sofia Hartati, “Implementation of The PAUD-SD Transition Is Enjoyable From The Perspective of PAUD And Elementary School Educators in West Sumatera,” Al Hikmah: Indonesian Journal of Early Childhood Islamic Education (IJECIE) 8, no. 1 (2024): 190–205; Hanum Alfitrah Maharani, Gitsa Zahrotun Nisa, and Roisah Adiliah Amarta, “School Strategy for Preparing Kindegarten Transitional Children to Elementary School,” Procedia of Social Sciences and Humanities 6 (2024): 52–58.]  [2:  Kaisa Harju et al., “Children’s Transitions in Early Childhood Education and Care: Various Combinations of Dis-/Continuities,” Early Years 44, no. 3–4 (2024): 735–50, https://doi.org/10.1080/09575146.2023.2232951; Daniël A Lachman, “A Survey and Review of Approaches to Study Transitions,” Energy Policy 58 (2013): 269–76; David Raffe, “The Concept of Transition System,” Journal of Education and Work 21, no. 4 (2008): 277–96.] 

Early childhood mental and emotional preparation for the transition to primary school should provide a strong foundation for children's development, as children with high emotional intelligence will be happier, more confident, more popular, and more successful[footnoteRef:3]. However, this preparation process often can lower children's social status. When children are not well prepared, they are at risk of facing stigma from peers, feeling alienated, and missing out on opportunities to interact positively. Children less prepared for social challenges at school may feel inferior to their better-prepared peers[footnoteRef:4][footnoteRef:5]. This can cause them to withdraw from social interactions, worsening their self-confidence and social status. Because for some children, the transition period can be a time when they can learn new things. For some children, the transition period is experienced as a period of fear and worry about the unknown, which can affect the child's mental and emotional development[footnoteRef:6]. Difficulties during this transition can affect children's confidence, motivation to learn, and adaptability to a more structured school environment[footnoteRef:7].  [3:  Shinta Mutiara Puspita, “Kemampuan Mengelola Emosi Sebagai Dasar Kesehatan Mental Anak Usia Dini,” SELING: Jurnal Program …Jurnal Program Studi PGRA 5 (2019): 82–92; A Nayena Blankson et al., “Cognitive and Emotional Processes as Predictors of a Successful Transition into School,” Early Education and Development 28, no. 1 (2017): 1–20; Susanne A Denham, “Social-Emotional Competence as Support for School Readiness: What Is It and How Do We Assess It?,” Early Education and Development 17, no. 1 (2006): 57–89.]  [4:  George Theoharis, The School Leaders Our Children Deserve: Seven Keys to Equity, Social Justice, and School Reform (Teachers College Press, 2024).]  [5:  Bronwyn E Becker and Suniya S Luthar, “Social-Emotional Factors Affecting Achievement Outcomes among Disadvantaged Students: Closing the Achievement Gap,” Educational Psychologist 37, no. 4 (2002): 197–214.]  [6:  Herliany Rosma Kasih, Erna Zumrotun, and Muhammad Nofan Zulfahmi, “Untuk Membangun Kemampuan Literasi Dan Numerisasi” 6, no. 4 (2023): 318–24; Lynsey Alexandra Hutcheson, “It’s the Fear of the Unknown: An Exploration of Parents’ Experiences of Early Education Transition for Children with Special Educational Needs” (Newcastle University, 2018); Ruth Darvill, Heather Skirton, and Paul Farrand, “Psychological Factors That Impact on Women’s Experiences of First-Time Motherhood: A Qualitative Study of the Transition,” Midwifery 26, no. 3 (2010): 357–66.]  [7:  Jacquelynne S Eccles, Sarah Lord, and Christy Miller Buchanan, “School Transitions in Early Adolescence: What Are We Doing to Our Young People?,” in Transitions through Adolescence (Psychology Press, 2018), 251–84; Danielle Evans, Giulia A Borriello, and Andy P Field, “A Review of the Academic and Psychological Impact of the Transition to Secondary Education,” Frontiers in Psychology 9 (2018): 1482.] 

Early childhood mental and emotional preparation for the transition to primary school is essential, but it can often lead to helplessness. Helplessness arises when a child feels like they have no control over a new situation, such as academic pressure or social interaction. Children who are not well prepared may feel trapped and need help adapting. Children who think helpless may behave manipulatively or avoid social situations that add to anxiety. This condition is detrimental to children's emotional development and learning ability. Therefore, it is essential to understand the negative impact of ineffective preparation and provide appropriate support so children can transition confidently and independently[footnoteRef:8]. [8:  Rafi Bagus Adi Wijaya, “Konsep Diri Pada Masa Dewasa Awal Yang Mengalami Maladaptive Daydreaming,” Al-Qalb: Jurnal Psikologi Islam 12, no. 2 (2021): 179–93; Allysha Allysha Saba, “Peran Orangtua Dalam Proses Konseling Anak-Anak Dengan Masalah Perilaku,” JBK Jurnal Bimbingan Konseling 2, no. 02 (2024): 31–37.] 

Children's readiness to enter elementary school shows the extent of readiness of preschoolers to succeed in school. In this case, the transition process requires participation, collaboration, and communication between children, families, schools, and the community, which is essential in encouraging and supporting school readiness and a positive transition to school. A teacher is a person who is considered to be able to fulfill the knowledge required in the educational or teaching process, both theoretically and practically. Teachers can also be interpreted as educational process leaders and organizers, starting from planning, implementation, and evaluation. Teachers are tasked with stimulating learning and facilitating the social and emotional skills needed for children to transition to elementary school more confidently. This research is expected to provide a more comprehensive understanding. In supporting a smooth transition for early childhood, especially in preparing children mentally and emotionally to face the transition period so that Phobia School does not happen as in previous research. 
Previous research has shown that school phobia occurs when a child enters a transition period characterized by fear, anxiety, refusal to go to school, crying, and screaming[footnoteRef:9]. School phobias are characterized by discomfort, increased heart rate, nightmares, and stress. Moreover, the factors that cause school phobia come from within and outside the child. Therefore, work closely with teachers, parents, peers, and the child to ensure optimal emotional development and influence other future developments representing the child's golden age. It would be best if you overcame this so that it doesn't happen and early childhood with higher levels of emotional fatigue reported fewer educational activities, the results of which were consistent with previous findings suggesting that symptoms of fatigue, such as emotional fatigue, were not only subjectively experienced, but also showed behavioral manifestations on job performance[footnoteRef:10]. [9:  Erni Cahyaningrum et al., “Perkembangan Emosional Anak Usia Dini Dalam Transisi Ke Sekolah: Tinjuan Literatur Tentang School Phobia.”]  [10:  Mareike Trauernicht et al., “Early Childhood Educators’ Emotional Exhaustion and the Frequency of Educational Activities in Preschool,” European Early Childhood Education Research Journal 31, no. 6 (2023): 1016–32, https://doi.org/10.1080/1350293X.2023.2217485; Wendy L G Hoglund, Kirsten E Klingle, and Naheed E Hosan, “Classroom Risks and Resources: Teacher Burnout, Classroom Quality and Children’s Adjustment in High Needs Elementary Schools,” Journal of School Psychology 53, no. 5 (2015): 337–57; Ida Huttunen, Katja Upadyaya, and Katariina Salmela-Aro, “Longitudinal Associations between Adolescents’ Social-Emotional Skills, School Engagement, and School Burnout,” Learning and Individual Differences 115 (2024): 102537.] 

Method
[bookmark: _Hlk182205806]The study focuses on early childhood mental and emotional preparation in the transition to primary school. This study uses a qualitative approach to gain a deep understanding of teachers' experiences, perceptions, and practices in facilitating children's mental and emotional preparation. Qualitative methods are a collection of methods to analyze and understand more deeply the meaning of several individuals and groups considered humanitarian or social problems, Creswell (2015). This approach allows researchers to explore aspects that cannot be quantitatively measured, such as emotions, social interactions, and classroom dynamics. The case study design will be used to examine in detail one or more specific educational contexts through the case study method, allowing the researcher to remain holistic and significant. 
This research was conducted in several PAUD schools in Garut Regency, Kadungora District, to obtain variations in data but still focused on the influence of the role of teachers on children's readiness in transitioning to elementary school. Data was collected through in-depth interviews with early childhood education teachers, hands-on classroom observation, and analysis of relevant documents, such as curriculum and lesson plans. The research subjects consisted of 95 early childhood education teachers at the kindergarten level in Garut Regency, Kadungora District, and Group B children who were in the transition phase to elementary school as researchers Involved parents in interviews as an additional perspective of information about how they viewed their children's preparation. Then, the researcher conducts data analysis using the thematic analysis method, which allows the researcher to identify patterns and themes that arise from the data. This process involves coding the data, grouping themes, and drawing conclusions based on existing findings. To ensure validity, researchers can use data triangulation by comparing the results of interviews, observations, and documents. In addition, member-checking can be done by asking participants to verify the researcher's interpretation. The research will consider ethical aspects, including obtaining consent from all participants, maintaining data confidentiality, and ensuring voluntary participation.
Results 
Child Anxiety and Uncertainty 
[bookmark: _Hlk182206605]Children who do not get adequate mental and emotional preparation for the transition to primary school often experience negative traits, such as excessive anxiety, lack of self-confidence, and difficulty adapting. Children feel pressured to face new demands without adequate preparation and worry about social interactions. Inadequacies in a child's mental and emotional preparation can cause them to experience various psychological and social problems that hinder their learning and development process when they enter primary school. Negative traits can be seen in many forms, such as children showing signs of anxiety, such as crying or refusing to go to school. The child may feel unable to compete with more prepared peers, resulting in withdrawal from social activities. This can reduce their positive learning experience and affect their overall emotional development. Mental and emotional readiness is essential in helping children transition to primary school. If a child feels anxious and insecure, this impacts their learning experience and can lead to long-term problems in social and emotional development. Therefore, parents and educators need to understand children's challenges and design effective support strategies so that children can face this transition more confidently and positively. Early efforts in this preparation can reduce the risk of negative traits that can hinder their development in the future. The effect of preparation on children's self-adjustment, namely adequate preparation, has been proven to impact children's self-adjustment to the elementary school environment positively. Children who are well prepared will be more confident, have stronger social relationships, and tend to overcome learning challenges in elementary school. 
[bookmark: _Hlk182206715]Table 1. Observation and Interview Results
Child Anxiety and Uncertainty
	Aspects of Anxiety & Uncertainty
	Observation Indicators
	Observation Results (Number of Children)
	Findings of Interviews with Teachers

	Anxiety about the New Environment
	Children seem anxious when in a new classroom or meeting a new teacher.
	60 children out of 95
	Teachers report that many children feel nervous or show tense facial expressions when introduced to a new classroom. Some children take longer to get comfortable in a new environment.

	Anxiety about Academic Performance
	Children often need to be more confident and confident when doing learning activities.
	50 children
	Teachers noted that children often feel anxious about the results of their work, such as fear of being wrong or getting a bad grade, even though formal assessments have not been given at the early childhood level.

	Uncertainty about the New Routine
	Children need clarification or guidance when following a new routine, such as longer study hours.
	55 children
	Many teachers mentioned that children needed clarification when following new routines in elementary school, such as lunchtime or recess activities that were more scheduled than in early childhood education.

	Uncertainty in Interacting with New Friends
	The child seems reluctant or awkward when interacting with new friends.
	65 children
	Teachers said most children hesitate to get acquainted and play with new friends. They tend to play with familiar children or play alone.

	Response to Changes in the School Environment
	When introduced to the elementary school environment, children show discomfort, such as crying or clinging to the teacher.
	40 children
	Teachers reported that some children reacted emotionally, such as crying or trying to stay close to the teacher during school introduction activities.



From the results of observations and interviews with early childhood teachers, it can be seen that anxiety and uncertainty in early childhood in the transition to primary school most often appear in the form of anxiety about the new environment and uncertainty when interacting with new friends. This shows that effective transition strategies, such as orientation or adaptation programs, are needed so children can adjust better to the elementary school environment.

Low Self-Confidence
Children who need to prepare for the transition to primary school risk facing stigma from peers, feeling alienated, and missing out on opportunities to interact positively. The inability to adapt to a new environment can make children feel inferior compared to their more prepared peers. Inadequacies in a child's mental and emotional preparation can result in a decline in their social status, leading to isolation and an inability to socialize well in the school environment. Unprepared children often feel unwanted in school, causing them to withdraw from social interactions. This can worsen their self-confidence and make them feel inferior to their more adaptable peers. This condition creates a negative cycle, where the inability to interact positively further worsens their social status. Degrading a child's social status due to lack of preparation can have a long-term impact on their development. When children feel isolated, they may have difficulty building healthy social relationships, which can affect their interpersonal skills in the future. Therefore, educators and parents must provide emotional support during this transition so the child feels accepted and can participate in social interactions. Efforts to improve children's readiness help them adapt and contribute to increased social status and positive emotional development. One of the study's results showed that adults who spent more time playing with their children were more empathetic, engaged, reciprocal, and changed[footnoteRef:11].  [11:  Marina Fuertes et al., “What Do Adults Learn through Play Regarding Interactions and Communication with Children?,” European Early Childhood Education Research Journal, 2024, https://doi.org/10.1080/1350293X.2024.2332456.] 

Table 2. Observation and Interview Results
Low Self-Confidence

	Aspect of Confidence
	Observation Indicators
	Observation Results (Number of Children)
	Findings of Interviews with Teachers/Parents

	Participation in Activities
	Children tend to be passive or do not dare to participate in group activities in class.
	30 children (out of 50 children observed)
	Teachers and parents report that children often feel embarrassed or afraid of being wrong when asked to participate in group activities.

	Speaking in Front of the Class
	Children refuse or seem reluctant to talk in front of the class.
	35 children
	Teachers stated that children often show insecurity when asked to speak in front of friends. They avoid eye contact and tend to whisper or in a whisper.

	Answering Teachers' Questions
	The child seems hesitant or does not dare to answer the question even though he knows the answer.
	28 children
	The teacher mentioned that some children seemed to know the answer but remained silent for fear of being wrong. Parents also report that children feel anxious when answering questions that have never been practiced at home.

	Social Interaction with New Friends
	The child seems awkward or avoids interacting with new friends.
	40 children
	Teachers and parents said children seemed more comfortable playing alone or with old friends. Children avoid conversations or games with new friends, especially in unfamiliar environments.

	Response to Errors
	Children show excessive disappointment or frustration when making mistakes.
	32 children
	Teachers state that children who make small mistakes, such as dropping objects or answering incorrectly, often immediately show sad or angry expressions at themselves. Parents mentioned that children are afraid of being scolded or ridiculed by friends.



Observations and interviews show that low self-confidence in early childhood includes participation in activities, speaking in front of the class, answering questions, social interaction, and responding to mistakes. This shows that children still need support to build robust confidence during the transition to primary school.
Social Adaptation Difficulties 
One of the main themes that emerged in this study is the difficulty of children's social adaptation during the transition from early childhood education to elementary school. These findings were found through in-depth interviews with parents, interviews with teachers, and direct observation of the behavior of children who had difficulty interacting with peers and the school environment. Of the five children observed in this study, three showed significant problems in social adaptation in elementary school. Some common signs include withdrawal, inability to form friendships, and difficulty participating in group activities. 

Table 3. of Observation and Interview Results
Social Adaptation Difficulties

	Aspects of Social Adaptation Difficulties
	Observation Indicators
	Observation Results (Number of Children)
	Findings of Interviews with Teachers/Parents

	Fear of Interacting with New Friends
	Children tend to avoid conversations or play with new friends.
	60 children out of 95
	Teachers report that many children feel awkward or afraid to approach new friends and tend to play alone or with familiar friends.

	Dependence on Teachers
	Children tend to stick to teachers or ask for help in social interactions.
	45 children
	Teachers mentioned that children often seek the teacher's attention or help when interacting with new friends, showing dependence in unfamiliar social situations.

	Difficulties in Resolving Small Conflicts
	Children easily cry or withdraw when there is a difference of opinion or a minor conflict with a friend.
	50 children
	Teachers observed that children often felt uncomfortable in the face of conflicts or disagreements, and some immediately cried or chose to avoid rather than solve problems.

	Lack of Initiative to Join a Group
	The child seems hesitant or reluctant to join the group activity.
	55 children
	Teachers report that children wait to be invited to join a group rather than joining spontaneously. These children often seem hesitant and worry about not being accepted by the group.

	Feelings of Anxiety in Social Situations
	The child shows signs of anxiety (e.g., tense facial expressions, whispering) when communicating with friends.
	52 children
	Teachers stated that some children seem uncomfortable in social situations, such as speaking in a low voice or lowering their heads when talking to friends, which indicates anxiety in social interactions.



From the results of observations and interviews with early childhood teachers, the most common social adaptation difficulties experienced by early childhood include fear of interacting with new friends, dependence on teachers, and lack of initiative to join groups. These factors suggest that children may need a gradual approach to social assistance and teacher encouragement to be more independent and comfortable in social interactions in the primary school environment.
The Role of Parents and Educators in Preparing Children 
Children who need more preparation for the transition to primary school often feel they have no control over new situations, such as academic pressure and social interactions. This helplessness can trigger cunning behavior, where the child tries to avoid challenges or cover up their inadequacies. Deficiencies in a child's mental and emotional preparation can cause them to experience significant helplessness and encourage manipulative behavior as a way to cope with stressful situations. Children who feel helpless may show reluctance to engage in new activities, choose not to participate, or use cheating methods to avoid complex tasks. They may behave manipulatively, such as pretending to be sick or distracting from functions, to protect themselves from the anxiety and inadequacy they feel. Helplessness and cunning arising from lack of preparation can harm a child's emotional and social development. This behavior not only hinders their ability to learn and adapt, but it can also affect their relationships with peers and teachers. Educators and parents need to provide the support necessary to overcome this feeling of helplessness. Children can learn to face challenges better, build confidence, and avoid detrimental, cunning behaviors by providing positive coping strategies and a supportive environment.
Table 4. of Observation and Interview Results
The Role of Parents and Educators in Preparing Children

	Aspects of the Role of Parents & Educators
	Observation/Interview Indicators
	observation Results (Number of Children)
	Findings of Interviews with Teachers/Parents

	Emotional Assistance
	Parents often discuss with their children how they feel about school.
	60 children out of 95
	Teachers reported that children who received emotional support from parents, such as open communication about school, were better mentally prepared. Parents also mention the importance of giving positive encouragement when children feel anxious.

	Familiarity with School Routines
	Parents and educators familiarize children with routines such as scheduled study hours and meals.
	70 children
	Teachers note that children who are used to routines at home are more likely to adjust to the elementary school schedule. Parents acknowledge that a structured home routine helps children be more prepared.

	Stimulation of Children's Independence
	Parents and teachers teach independence, such as tidying stationery or carrying bags.
	65 children
	Teachers observed that children trained in their independence at home tend to be more confident and less dependent on teachers. Parents also try to give simple tasks at home to foster independence.

	Introduction to the Elementary School Environment
	Parents and educators invite children to visit elementary schools before the school year starts.
	40 children
	Teachers stated that children who had visited elementary schools before starting to learn tended to be more confident and less anxious. Some parents deliberately invite their children to recognize the school environment so that they are more comfortable.

	Social and Communication Strengthening
	Teachers and parents encourage children to interact with their peers.
	55 children
	Teachers reported that children who were often socially interacted with outside of school had better social skills. Parents also recognize the importance of providing opportunities to play with peers to practice communication.


The observations and interviews show that the role of parents and educators is very influential in preparing children for the transition to elementary school. Children who receive emotional support, habituation to routines, strengthening independence, early introduction to the school environment, and encouragement for social interaction are more adaptable in elementary school. This emphasizes the importance of cooperation between parents and teachers in preparing children holistically for a new learning environment.
Conclusion
The research reveals that inadequate mental and emotional preparation for the transition from early childhood to primary school can result in negative traits, degrade social status, and give rise to helplessness and cunning. These findings suggest that strong support from educators and parents is essential to help children cope with these challenges and adapt well to the school environment. The strength of this research lies in its in-depth qualitative approach, allowing for a richer exploration of the experiences and perceptions of teachers and children. Using the case study method, this research can provide specific and contextual insights into best practices in transition preparation and the challenges faced in the process.  Weaknesses of this study include limitations in generalizing findings, as the focus on specific contexts may not include experiences in other locations. In addition, reliance on qualitative data can make the analysis more subjective, depending on the researcher's interpretation. For future research, adding quantitative data can help strengthen the findings and provide a more comprehensive picture.
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