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Abstract 
The phenomenon of intolerance and hate speech in Madrasah Ibtidaiyah (Islamic elementary schools) is 
precipitated by a deficiency in understanding of diversity, an exclusionary environment, and the 
deleterious influence of social media. The present study aims to analyze the integration of religious 
moderation values into the Aswaja (Ahlussunnah wal Jama'ah) curriculum, teachers' strategies for 
instilling moderation, and the impact on developing students' inclusive and reflective attitudes. A 
qualitative approach, employing a case study design, was utilized in this study. The data were collected 
through observation and interviews, analyzed using the Miles-Huberman-Saldana model, and validated 
through triangulation and member checks. The findings reveal that: The Aswaja curriculum has been 
found to comprehensively integrate the principles of tawassuth (moderation), tasamuh (tolerance), i'tidal 
(balance), and ukhuwah (brotherhood) into its content, objectives, and learning practices with the aim of 
preventing intolerance. Teachers' strategies for instilling moderation are implemented through curricular 
activities, such as discussions of Aswaja values, social reflection, and real-life connections. Co-curricular 
activities include reflective videos, simulations, and case studies. Extracurricular activities, such as joint 
ceremonies and IPPNu activities, round out the implementation of this strategy. The findings of this study 
demonstrate that Aswaja learning fosters social inclusiveness, reduces negative behaviors, develops 
reflective-empathic attitudes, and internalizes moderation values in students' daily lives. The study's 
findings indicate that the Aswaja curriculum plays a pivotal role in fostering intolerance prevention by 
integrating moderation values, multidimensional strategies, and the cultivation of inclusive attitudes. The 
efficacy of this curriculum is contingent upon the pedagogical competence of the teachers, the 
effectiveness of role modeling, and the implementation of reflective approaches. The present study 
makes a significant contribution to the field of social constructivism and transformative learning theories 
by offering an integrative model of curricular, co-curricular, and extracurricular learning. This model is 
designed to instill religious moderation, tolerance, and inclusive attitudes.  
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1. Introduction 
In elementary school settings, the phenomenon of hate speech and intolerance has 

become increasingly alarming. This phenomenon is precipitated by students' inadequate 
comprehension of the significance of diversity (Rahmadini et al., 2024), learning methodologies 
that are inadequately reflective and inclusive (Barnard, 2023), the impact of family 
environments that exhibit a lack of tolerance (Firmansyah et al., 2024; Juhri, 2024), and 
exposure to negative social media content (Mawarti, 2018). Empirical evidence indicates that 
students tend to reject student council leaders from different religious backgrounds (Suryowati, 
2017), while the Setara Institute (2023) reported that 51.6% of senior high school students 
were willing to elect only student council leaders who shared the same religion. Discriminatory 
practices have also emerged in the form of coercion to wear religious symbols (Setiawan, 2022) 
and prohibitions against wearing the hijab (Kapisa, 2019). This phenomenon is further 
substantiated by the findings of INFID (2021), which reported that 40% of young people 
expressed agreement with dress regulations based on the religion of the majority. In this 
context, Islamic elementary schools (Madrasah Ibtidaiyah) have a strategic responsibility to 
instill the values of religious moderation (Sudirman et al., 2023; Deppalanna et al., 2024; Fahmi, 
2025). Consequently, this study is significant in analyzing the implementation of the Aswaja 
curriculum as a preventive strategy against intolerance within madrasah environments. 

A substantial body of research has previously examined the phenomenon of religious 
moderation and Aswaja within educational institutions. These studies can be broadly 
categorized into three distinct streams of inquiry. The initial stream of research indicates that 
Islamic Religious Education (PAI) and Aswaja curricula are meticulously designed to inculcate 
tolerance, promote interreligious dialogue, and selectively impede hate speech (Suprapto, 
2020; Lutfiyani & Ashoumi, 2022). The second stream of research emphasizes that religious 
study sessions, teacher role modeling, external training, and collaboration between teachers 
and parents contribute to the regular formation of students' moderate attitudes (Hadirman, 
2024; Husna et al., 2023). The third stream of research emphasizes the necessity of adapting 
the implementation of religious moderation to local characteristics and children's 
developmental stages, while also addressing challenges related to value integration (Minanda, 
2024; Melisa et al., 2025). Consequently, while numerous studies have addressed the 
implementation of religious moderation in schools, research on the integration of Aswaja values 
into the curriculum, multidimensional learning strategies, and their impact on preventing 
intolerance and fostering students' inclusive character remains limited. 

The present study aims to analyze the integration of religious moderation values into the 
Aswaja curriculum, the strategies employed by teachers to cultivate moderation, and the 
impact of these strategies on the formation of students' inclusive and reflective attitudes. The 
following research questions have been formulated to guide the investigation: The following 
inquiry is posited: First, how are the values of tawassuth, tasamuh, i'tidal, and ukhuwah 
integrated into the content, objectives, and learning practices of Aswaja? The following inquiry 
is posited: Through what means do educators implement the practice of moderation? To 
elaborate, the inquiry further delineates that the implementation of moderation may be 
achieved through three distinct approaches: curricular, co-curricular, and extracurricular. (3) 
What are the impacts of learning on students' inclusive social attitudes, the reduction of 
negative behavior, and the internalization of moderation values? Theoretically, this study 
contributes to enriching social constructivist theory and transformative learning by providing 
empirical evidence of the internalization of moderation values in Islamic elementary schools 
(Madrasah Ibtidaiyah). In practice, it presents a model for integrating three domains of learning 
for educators and strategic guidance for madrasahs in preventing intolerance from the level of 
basic education. 
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The present study is predicated on the argument that the prevention of intolerance at the 
Madrasah Ibtidaiyah level cannot be achieved merely through the transmission of religious 
knowledge. Rather, it requires the systematic integration of moderation values into the 
curriculum, pedagogical practices, and students' social experiences. The Aswaja curriculum is 
a pedagogical apparatus that fosters character formation by integrating the values of 
tawassuth, tasamuh, i'tidal, and ukhuwah into its learning objectives, instructional materials, 
and activities. The efficacy of this curriculum is bolstered by educators' methodologies that 
integrate curricular, co-curricular, and extracurricular approaches, thereby ensuring that 
moderation values do not remain at the conceptual level but become experiential, reflective, 
and contextualized. The impact of this initiative is evident in several domains. Firstly, it has 
enhanced social inclusiveness. Secondly, it has promoted the development of empathy. 
Thirdly, it has led to a reduction in negative behavior. Finally, it has fostered students' ability to 
manage differences constructively. Consequently, Aswaja learning functions as an efficacious 
preventative mechanism for cultivating a culture of tolerance and social harmony from an early 
age. 

 
2. Method 

This study employed a qualitative approach to explore the issue of religious moderation 
through the implementation of the Aswaja curriculum as a preventive strategy against hate 
speech and intolerance at the Madrasah Ibtidaiyah level. The qualitative approach was 
selected because, as Diehl et al. (2021) explain, it enables an in-depth understanding of the 
social and cultural contexts of education. The present study adopted a case study design, a 
method that Crowe et al. (2011) and Coombs (2022) consider effective for examining real-life 
practices in the implementation of religious values. The case study design was selected for its 
ability to facilitate a profound contextual comprehension (Hyett et al., 2014; Rashid et al., 
2019), rendering it eminently suitable for addressing the research foci, which encompass: The 
integration of moderation values, such as tawassuth, tasamuh, i'tidal, and ukhuwah, into the 
Aswaja curriculum is the first component of this study. The second component is an 
examination of teachers' instructional strategies for instilling these values. The third component 
is an analysis of the impact of learning on students' attitudes toward diversity and potential 
conflict. 

The research was conducted at MIMA 30 Bustanul Ulum Ambulu, Jember, which was 
selected because its curriculum explicitly includes Aswaja as a subject and demonstrates a 
strong commitment to strengthening the values of diversity. According to Manandhar and Joshi 
(2020), the selection of a research site that exhibits authentic socio-religious value practices is 
imperative for the acquisition of contextual data. In contrast, Taquette et al. (2022) underscore 
the significance of opting for institutions that proactively foster tolerance. The research subjects 
included the head of the madrasah, the vice principal for curriculum affairs, Islamic Religious 
Education teachers, Aswaja teachers, and students. 

. Charamut et al. (2022) posit that the utilization of multiple informants fosters a 
comprehensive understanding of the phenomenon, while Kyololo et al. (2023) emphasize the 
significance of student participation in assessing the impact of value-based education on social 
behavior within the context of diversity and tolerance. 

The data were collected through observation and semi-structured interviews. Direct 
observation at the madrasah was conducted to examine the implementation of the Aswaja 
curriculum, as well as teacher–student interactions. As posited by Busetto et al. (2020), 
contextual observation assumes particular significance within the ambit of qualitative studies, 
given its capacity to unveil dynamics that may elude discernment through conventional 
interview methods. Conversely, semi-structured interviews were selected based on the 
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recommendation of McIntosh and Morse (2015), as they offer flexibility in capturing the 
dynamics of informants' responses. Gunawan et al. (2022) posit that interviews are a significant 
technique for comprehending participants' subjective experiences. This methodological 
triangulation approach, as proposed by Sutton and Austin (2015), was employed to facilitate 
students' direct involvement in assessing the internalization of religious moderation values 
(Mtisi, 2022). 

The data analysis in this study adopted the Miles, Huberman, and Saldaña model, which 
consists of three stages: data condensation, data display, and conclusion drawing/verification. 
Ridder (2014) posits that this model is highly effective for analyzing qualitative data because it 
enables researchers to systematically filter and organize information. Naeem et al. (2023) 
further emphasize that this approach provides a robust framework for constructing research 
narratives based on field evidence. The analysis process was conducted concurrently with data 
collection, as recommended by Yu et al. (2014), thereby enabling the immediate examination 
and validation of preliminary findings in the field. 

In order to ensure the validity of the data, this study employed a combination of source 
and methodological triangulation. Carter et al. (2014) posit that triangulation plays an 
instrumental role in enhancing the credibility of qualitative research findings. Source 
triangulation was conducted by comparing information obtained from various informants, while 
methodological triangulation was carried out by comparing the results of observations and 
interviews (Natow, 2019). Furthermore, the researchers implemented member checking as a 
method to corroborate the interview results with the informants. This approach aligns with the 
tenets established by Erdmann and Potthoff (2023), who emphasize the significance of 
member checking in ensuring the congruence between the researchers' interpretations and 
the informants' perspectives. Ahmed (2024) underscores the pivotal role of validation 
techniques in ensuring the accuracy and credibility of qualitative research. The application of 
these techniques must be consistent and reflective to ensure the integrity of the research 
process. 

 
3. Results  

3.1. Religious Moderation Values in the Aswaja Curriculum at Islamic Elementary Schools  
The incorporation of religious moderation values into Aswaja learning functions as a 

strategic response to the rising incidence of hate speech and intolerance in elementary 
education. The Aswaja curriculum has been meticulously designed to serve as a medium for 
the internalization of the values of tawassuth, tasamuh, and ukhuwah among students from an 
early age. The curriculum, instructional objectives, and teaching materials have been 
meticulously designed to cultivate students' character, instilling in them the capacity to resist 
extremist ideologies and foster harmonious social relations that celebrate diversity. 

Table 1. Moderation Values in the Aswaja Curriculum 
Informant Analytical 

Theme 
Statement Thematic Explanation 

EF Moderation 
values in 
curriculum 
content 

The Aswaja learning 
materials contain the values 
of tawassuth, tasamuh, 
i’tidal, and ukhuwah, with 
particular emphasis on 
tawassuth, tasamuh, and 
ukhuwah. 

The materials explicitly teach 
moderation values. The focus on these 
three main values is intended to shape 
students’ moderate and tolerant 
attitudes and foster a sense of 
brotherhood in their daily lives. 

MF Moderation-
oriented 

The objectives of Aswaja 
learning are to shape 
students’ character so that 

Learning is directed toward the 
internalization of moderation values as a 
safeguard against extremism and as a 
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learning 
objectives 

they possess noble morals, 
demonstrate tolerance, and 
avoid extremist behavior. 

means of strengthening students’ 
character. 

MY Prevention of 
hate speech 
through 
teaching 
materials 

The teaching materials 
include examples of 
behaviors that should be 
avoided, such as insulting 
different groups and 
spreading hatred. 

The curriculum serves a preventive 
function by establishing behavioral 
boundaries, thereby enabling students 
to develop awareness of respecting 
differences and avoiding hate speech. 

SM Contextual 
learning 
practices of 
moderation 
values 

Teachers emphasize 
moderate and tolerant 
attitudes through stories of 
NU figures and examples 
from everyday life. 

Contextual and exemplary approaches 
make moderation values easier for 
students to understand, more grounded, 
and more applicable in their daily lives. 

Source: Processed by the researchers, 2026. 
As illustrated in Table 1, the Aswaja curriculum incorporates the tenets of tawassuth, 

tasamuh, and ukhuwah, underscoring a balanced and inclusive approach to religious 
education. The learning objectives are oriented toward shaping students' character so that they 
possess noble morals, demonstrate tolerance, and avoid extremist behavior. Moreover, the 
teaching materials fulfill a preventative function by incorporating prohibitions against insulting 
different groups and propagating hatred (MY). The learning practices are contextualized 
through the use of narratives featuring notable figures from the NU community and examples 
drawn from everyday life. Consequently, this curriculum is designed to transfer knowledge and 
cultivate moderate awareness, tolerance, and brotherhood as safeguards against extremism 
and hate speech 

 

 
Figure 1. Overview of Aswaja and NU-Related Learning Content 

 

Observations, interviews, and Figure 1 demonstrate that religious moderation values are 
systematically integrated into the Aswaja curriculum to counter intolerance in elementary 
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education. The integration is evident in learning content emphasizing tawassuth, tasamuh, 
i'tidal, and ukhuwah as foundational principles for moderate, tolerant, and fraternal attitudes. 
The learning objectives are centered on the internalization of noble character and the 
affirmation of anti-extremist attitudes, thereby rendering the curriculum a preventative 
measure. The teaching materials employed in this context elucidate behaviors to be avoided, 
including the expression of disparaging remarks regarding differences and the propagation of 
animosity. Teachers employ a contextual approach, utilizing narratives of NU figures and their 
relevance to daily life. The Aswaja curriculum is characterized by its integrative nature, 
encompassing the cognitive, affective, and practical dimensions. Consequently, it is not merely 
normative but applicable in shaping students who are moderate, inclusive, and harmonious in 
social life. 

 
3.2. Teachers’ Strategies for Instilling Religious Moderation in Students 

The role of educators in instilling and fostering religious moderation values is of 
paramount importance. Aswaja learning is designed to promote mastery of academic content 
and to cultivate an inclusive and balanced character. Teachers employ a variety of pedagogical 
strategies, including contextual lectures, value-based discussions, social reflection, and role 
modeling. These strategies have been shown to facilitate students' comprehension of 
tawassuth and tasamuh, while concurrently cultivating social sensitivity, establishing a secure 
environment for discourse, and aligning learning materials with the intricacies of diversity and 
hate speech. 

Table 2. Teachers’ Strategies for Instilling Religious Moderation 
Informant Finding Statement Description 
MF Variation in 

Learning 
Methods 

Teachers use contextual 
lectures, value-based 
discussions, role modeling, 
and social reflection. 

The learning strategy is not limited to 
a single method. The combination of 
active and reflective methods helps 
students understand and internalize 
moderation values more effectively. 

MBS Open 
Dialogue 
Space 

Teachers provide space for 
discussion, particularly when 
addressing cases of 
intolerance, so that students 
can relate Aswaja values to 
real social conditions. 

Open dialogue enables sensitive 
issues to be explored safely while 
fostering critical thinking and the 
internalization of tolerance values. 

MY Teachers as 
Conflict 
Mediators 

In student conflicts, teachers 
actively act as mediators and 
provide guidance based on 
moderation values. 

The mediator role positions teachers 
as concrete models of moderation in 
practice; conflict is used as a 
medium for contextual learning. 

SM Linking 
Learning 
Materials to 
Contextual 
Issues 

Teachers connect Aswaja 
learning with issues of 
nationalism, social media use, 
and students’ daily behavior. 

The contextual approach makes 
moderation values more relevant and 
less abstract in students’ lives. 

EF Social 
Reflection in 
Learning 

Teachers conduct social 
reflection sessions to help 
students distinguish 
constructive criticism from 
hate speech through case 
studies and simulations. 

Reflection and simulation train 
students’ practical ability to 
distinguish moderate from extreme 
behavior and strengthen their 
resilience against hate speech. 

Source: Processed by the researchers, 2026. 
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As illustrated in Table 2, Aswaja moderation learning practices are characterized by their 
diversity and contextual nature. Pedagogues employ a multifaceted approach, integrating 
lectures, value-based discussions, role modeling, and social reflection to nurture students' 
comprehension. The utilization of open dialogue is instrumental in fostering a constructive 
discourse, addressing issues of intolerance, and elucidating the correlation between Aswaja 
values and prevailing social realities. This approach is pivotal in cultivating critical thinking skills, 
thereby facilitating a nuanced understanding of these complex subjects. In instances of conflict, 
teachers assume the role of mediators. Social reflection through case studies and simulations 
has been demonstrated to facilitate students' ability to distinguish between moderate and 
extreme behavior. The reinforcement of nationalistic values is facilitated by means of 
participatory activities. For instance, a student extended an invitation to his peers to raise the 
flag during the Independence Day commemoration. Collective activities, such as ceremonies 
involving NU autonomous bodies and the Tutul Pencak Silat Association, serve as practical 
spaces for cultivating patriotism, unity, and respect for the nation's struggle. 

 
 
 
 
 
 
 
 
 
 
 
 

Figure 2. Integration of Aswaja Values and Nationalism 
Figure 2 illustrates that teachers' strategies for instilling religious moderation encompass 

five integrated approaches that are holistic, participatory, and preventive. These approaches 
include the utilization of varied learning methods, such as lectures, discussions, role modeling, 
and social reflection. Additionally, the provision of open dialogue spaces to connect Aswaja 
values with social realities, including issues of intolerance, is crucial. Teachers' roles as 
mediators in student conflicts are also pivotal. Furthermore, the linkage of learning materials to 
contextual issues, such as nationalism, social media, and everyday life, is essential. 
Reinforcement through social reflection based on case studies and simulations to distinguish 
constructive criticism from hate speech is also vital. From an analytical perspective, the 
integration of intracurricular learning and co-curricular activities suggests a multifaceted 
approach to the internalization of religious moderation. This integration is intertwined with the 
strengthening of nationalistic values, indicating a complex and nuanced relationship between 
these concepts. Therefore, pedagogical approaches employed by educators are not 
exclusively cognitive or instructional in nature; they are also affective and practical, contributing 
to the development of students who exhibit moderate, inclusive, and unwavering dedication to 
national values. 

 
3.3. The Impact of Changes in Students’ Attitudes toward Diversity  

Changes in students' attitudes toward diversity serve as a key indicator for evaluating 
the effectiveness of religious moderation education through the Aswaja curriculum. An analysis 
of empirical data, derived from both observational studies and interviews, reveals a positive 
correlation between sustained learning and an enhancement in students' attitudes. Students 
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have initiated interactions with individuals from diverse backgrounds, demonstrating a shift 
away from deleterious behaviors such as mockery or confrontation. Teachers assume a pivotal 
role in this regard, serving as mentors who guide students in comprehending the values of 
tolerance, empathy, and peaceful social relations.. 

Table 3. The Impact of Changes in Students’ Attitudes toward Diversity 
Informant Analytical 

Theme 
Core Statement Thematic Explanation 

MF Increased Social 
Inclusiveness 

Students showed greater 
openness in interacting with 
peers from different 
backgrounds, such as engaging 
in discussions, greeting one 
another, and working together 
without discrimination. 

Aswaja learning encouraged 
students to reduce 
discriminatory attitudes. This was 
reflected in cooperative and 
friendly behavior across different 
backgrounds, indicating the 
internalization of tasamuh values. 

SM Reduction in 
Negative 
Behavior 

There was a decrease in harsh, 
mocking, and exclusive 
behavior; students began to 
show empathy and greater 
respect for differences in daily 
communication. 

This change indicates the 
effectiveness of the curriculum in 
reducing bullying and 
exclusivism. Empathy became 
the foundation for creating a 
moderate and inclusive 
classroom climate. 

MY Development of 
Reflective and 
Empathetic 
Attitudes 

Students became more careful 
in judging others, were able to 
listen, accept criticism, and 
apologize when 
misunderstandings occurred. 

Reflective attitudes indicate 
social maturity. Students were 
not only passively tolerant but 
also actively improved 
interpersonal relationships 
through self-awareness and 
empathy. 

MBS Internalization of 
Aswaja 
Moderation 
Values 

Students understood the 
importance of remaining calm, 
maintaining good relationships, 
avoiding emotional reactions, 
and relating Aswaja lessons to 
real-life situations. 

Moderation values had become 
a mindset that guided students’ 
behavior in dealing with conflict 
and everyday social dynamics. 

Source: Processed by the researchers, 2026. 
 

As illustrated in Table 3, Aswaja learning exerts a substantial influence on the evolution 
of students' social attitudes. This phenomenon is exemplified by the enhancement of social 
inclusiveness, manifesting as an increase in students' receptivity to engage with peers from 
diverse backgrounds through cooperative and non-discriminatory behaviors. Moreover, 
negative behaviors such as harshness, mockery, and exclusivism exhibited a decline, being 
superseded by empathy and respect for differences. Furthermore, students exhibited the 
development of reflective and empathetic attitudes, as evidenced by their capacity to listen, 
accept criticism, and enhance relationships through self-awareness. Moreover, Aswaja 
moderation values were not only comprehended cognitively but had also been assimilated as 
a mindset that guides students' conduct in dealing with conflict and everyday social dynamics 
in a more composed, discerning, and adaptive manner. 

 
 

 

 



 
 
Integration of Aswaja Values …                            Karim, et,al., 

 
  Vol. 09 No. 01 April 2026  | 55 

 
 

 
   

 

 

 

 

 

 

 

Figure 2. Students’ Attitudes toward Diversity in Madrasah Activities 
 

Figure 2 demonstrates that Aswaja learning exerts a positive influence on alterations in 
students' behavior across four domains: increased social inclusiveness, reduced negative 
behavior, the development of reflective and empathetic attitudes, and the internalization of 
moderation values. It has been demonstrated that students exhibit an increased propensity to 
engage with peers from diverse backgrounds. This increased openness is evidenced by a 
notable enhancement in the quality of interactions, which are characterized by a sense of 
camaraderie and mutual respect. It has been observed that behaviors characterized by 
severity, mockery, and exclusivity undergo a gradual decline. Reflective attitudes are evident 
in students' ability to listen, accept criticism, and apologize, as illustrated in halal bihalal 
activities, where students shake hands with teachers as an expression of mutual forgiveness. 
The Aswaja moderation values have been demonstrated to shape students' character, 
fostering qualities such as tolerance, composure, and the capacity for maintaining harmonious 
social relationships. 
 

4. Discussion 
The present study found that the values embedded in the Aswaja curriculum play an 

important role in preventing intolerance at the Madrasah Ibtidaiyah level. First, the Aswaja 
curriculum, which is designed to inculcate religious moderation values, integrates tawassuth, 
tasamuh, i'tidal, and ukhuwah into its learning content, objectives, and practices with the aim 
of preventing intolerance. Second, the implementation of teachers' strategies for instilling 
religious moderation is evident in curricular activities, including discussions on Aswaja values, 
social reflection, and connections with everyday life; co-curricular activities, such as reflective 
videos, simulations, and case studies; and extracurricular activities, such as joint ceremonies 
and IPPNU activities. Thirdly, Aswaja learning has been demonstrated to foster students' social 
inclusiveness, curtail negative behavior, cultivate reflective and empathetic attitudes, and 
internalize moderation values in students' daily lives. Consequently, Aswaja values assume a 
pivotal role in the prevention of intolerance by means of the integration of moderation values, 
the enhancement of pedagogical practices among educators, and the cultivation of students' 
inclusive and reflective character. 

These findings are highly relevant to current social conditions, in which the spread of 
hate speech and symptoms of intolerance has reached the level of elementary education. As 
Buchori et al. (2021) emphasize, the implementation of religious moderation education in 
madrasahs holds the potential to cultivate open attitudes and foster peaceful coexistence within 
plural societies. Husna and Thohir's (2020) critique emphasizes the limitations of purely textual 
approaches and underscores the necessity of enhancing moderation practices in real-life 
contexts. In a similar vein, Darling-Hammond et al. (2019) posit that elementary education 
serves as an initial bulwark against hate speech and intolerance. In this context, the Aswaja 
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curriculum at MIMA 30 functions as a strategic response to the challenges posed by radicalism 
and discrimination in both digital and physical spaces. As Rahman and Mulyana (2024) 
emphasize, a curriculum that targets both cognitive and affective domains possesses 
considerable transformative potential in shaping students' religious perspectives. 

From a theoretical standpoint, these findings serve to reinforce Vygotsky's social 
constructivist theory, as interpreted by Mcleod (2025). This theory posits that verbal and 
collaborative interaction plays a pivotal role in the development of value awareness and social 
norms. The value-based discussions implemented by teachers have been shown to engender 
dialogic spaces in which students learn to express opinions, listen empathetically, and 
appreciate differences (Fitriani et al., 2021; Intyaswati et al., 2021). Furthermore, the shift in 
students' behavior from exclusivity to inclusivity aligns with Mezirow's transformative learning 
theory, as elaborated in Southworth (2022). According to this theory, critical reflection on 
experience leads to a transformation in individuals' perspectives. Teachers' moderate role 
modeling is consistent with Ki Hajar Dewantara's educational philosophy, as explained by 
Basuni et al. (2021), particularly the principle of ing ngarso sung tulodo, which emphasizes that 
educators should provide real examples rather than merely deliver verbal instruction. 
Therefore, the internalization of moderation values is not solely achieved through cognitive-
instructional processes; affective and practical experiences also play a significant role in this 
process. 

This study posits that the successful internalization of moderation values is largely 
determined by the role of teachers as key actors who not only impart knowledge but also 
provide guidance and serve as role models. Turner et al. (2024) emphasize that character 
education is more effective when delivered through concrete examples rather than verbal 
instruction. Ben-Amram and Davidovitch (2024) emphasize the pivotal role of teachers as 
mentors, guiding students through role modeling, empathy, and dialogue. At MIMA 30, Aswaja 
teachers assume multiple roles, functioning as dialogue facilitators, conflict mediators, and 
initiators of profound value reflection (Anam et al., 2024). Nevertheless, the paucity of 
professional development opportunities for teachers in the realm of contextual methods 
constitutes a substantial impediment. Brandisauskiene et al. (2023) present a cogent argument 
that the curriculum's full potential is challenging to actualize in the absence of continuous 
pedagogical capacity development. Consequently, the development of active, reflective, and 
transformative learning should be prioritized so that the curriculum can genuinely shape an 
inclusive and tolerant generation. 

The findings of this study are consistent with those of Mahrus and Afandi (2024) and 
Aflahah et al. (2023), who found that the Aswaja curriculum represents a concrete form of 
contextual learning that fosters students' religious awareness. However, the present study 
extends the findings of Apriliana et al. (2023) and Muhammad et al. (2023) by specifically 
demonstrating the integration of the values of tawassuth, tasamuh, i'tidal, and ukhuwah across 
three domains: curriculum, pedagogy, and extracurricular activities. In contrast to the findings 
of Hermawan and Arifin (2021), who conceptualize the Aswaja curriculum as a preventative 
foundation against extremism, this study contributes empirical evidence of tangible behavioral 
modifications among students, including a decline in mocking behavior and an increase in 
empathy. Furthermore, these findings contribute to the existing body of knowledge in the field 
by providing a more comprehensive understanding of how social reflection and value-based 
discussions effectively assist students in discerning constructive criticism from hate speech 
(Matamoros-Fernández & Farkas, 2021). 

In light of these findings, a series of concrete actions are proposed. First, it is imperative 
that madrasahs devise continuous training programs for Aswaja teachers to enhance their 
pedagogical competence in reflective and contextual learning methods. Such programs should 
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include case studies on intolerance and conflict mediation simulations. Secondly, the 
development of teaching materials should be enriched with more contextual examples from 
students' daily lives, including issues related to social media and nationalism. Thirdly, 
educational institutions should prioritize the augmentation of extracurricular activities, including 
interclass value-discussion forums and collaborative endeavors involving students from diverse 
backgrounds. Fourthly, it is imperative for education authorities to implement policies that 
facilitate the integration of religious moderation into Aswaja subjects, as well as across all 
curricular areas. Fifthly, it is imperative to implement systematic, recurrent assessments that 
employ valid instruments to evaluate the long-term efficacy of the program. 

 
5. Conclusions 

The Aswaja curriculum in Madrasah Ibtidaiyah functions as a system for preventing 
intolerance—rather than merely transmitting teachings—through three pillars: the integration 
of the values of tawassuth, tasamuh, i'tidal, and ukhuwah into the instructional material; teacher 
strategies through curricular, co-curricular, and extracurricular channels; and tangible 
outcomes in the form of increased social inclusivity and a decrease in negative student 
behavior. However, the efficacy of this approach hinges on the pedagogical competence of the 
instructors. Absent concrete role modeling and a reflective approach, the values of moderation 
risk becoming mere moral rote learning. The central finding of this study indicates that the 
internalization of moderation necessitates a dialogic and contextual learning ecosystem, rather 
than a mere transmission of doctrine. Theoretically, these findings reinforce social 
constructivism (i.e., the notion that individuals create their own realities through interaction with 
others) by highlighting the importance of verbal and collaborative interactions in discussions of 
Aswaja values, which foster an awareness of tolerance starting in elementary school. They also 
enrich transformative learning theory (i.e., the idea that learning occurs when individuals 
critically reflect on real-world social experiences, rather than merely receiving instruction) by 
emphasizing the role of real-world social experiences in fostering a shift from exclusive to 
inclusive attitudes. Furthermore, these findings offer a practical model for integrating the three 
domains of learning through simulations, case studies, and the exemplary role of local figures. 
The model also provides guidance for madrasahs in designing reflective activities, such as 
discussions on cases of intolerance and cross-group social projects. 

The present study is subject to three limitations. Firstly, it was conducted at a single 
madrasah, precluding the possibility of generalizing its findings to other sociocultural contexts. 
Secondly, the data collected are limited to processes and experiences during a specific period, 
thus failing to measure the long-term impact of the internalization of moderation values. Thirdly, 
the study's focus is constrained to the teacher-student perspective, neglecting to explore the 
roles of parents and the broader community. Consequently, further research is recommended 
to include various types of schools and regions, employ a longitudinal approach, and engage 
families and the community to enhance the efficacy of religious moderation education. 
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